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Pronunciation anxiety (PA) is an important determinant of students’ WTC 
in a FL classroom. (Lucarz, 2014). However, based on the preliminary research, it 
was found that students’ pronunciation is not good at the school. Then, 
considering some factors influencing to communicate, it was also found that they 
felt anxiety about their pronunciation. This research was aimed to find out the 
correlation between students’ pronunciation anxiety and their willingness to 
communicate at Senior High School Babussalam Pekanbaru. This research is 
correlational research.There was one instrument use in collecting the data for this 
research is used questionnaire.  The population of this research is 120 students. 
Then, in taking the sample, the researcher used simple random sampling and 
chose 30 students from all classes. By using product moment formula through 
SPSS 2.0 in analyzing the data, the mean score of students’ pronunciation anxiety 
was 67 categorized as good level. On the other hand, the mean score of students’ 
willingness to communicate was 66. It is also categorized as good level. The data 
analysis is concluded that robserved is 0.897. it means that Ha was accepted, or 
there is a significant correlation.It is categorized as “ Very High Level” 
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    kegelisahan pengucapan (PA) adalah faktor penting dari WTC siswa di 
kelas FL. (Lucarz, 2014). Namun, berdasarkan penelitian pendahuluan, ditemukan 
bahwa pengucapan siswa tidak baik di sekolah. Kemudian, mempertimbangkan 
beberapa faktor yang mempengaruhi komunikasi, juga ditemukan bahwa mereka 
merasa cemas tentang pelafalan mereka. Penelitian ini bertujuan untuk 
mengetahui hubungan antara kecemasan pengucapan siswa dan kesediaan mereka 
untuk berkomunikasi di SMA Babussalam Pekanbaru. Penelitian ini adalah 
penelitian korelasional. Ada satu instrumen yang digunakan dalam 
mengumpulkan data karena penelitian ini menggunakan kuesioner. Populasi 
penelitian ini adalah 120 siswa. Kemudian, dalam mengambil sampel, peneliti 
menggunakan random classter dan memilih 30 siswa dari  kelas yang di acak. 
Dengan menggunakan rumus momen produk melalui SPSS 2.0 dalam 
menganalisis data, skor rata-rata kecemasan pengucapan siswa adalah 67 
dikategorikan sebagai tingkat yang baik. Di sisi lain, skor rata-rata kemauan siswa 
untuk berkomunikasi adalah 66. Itu juga dikategorikan sebagai tingkat yang baik. 
Analisis data disimpulkan bahwa robserved adalah 0,897. itu berarti Ha diterima, 
atau ada korelasi yang signifikan. Ini dikategorikan sebagai “Tingkat Sangat 
Tinggi” 
 





 الاتصالورغبتهم في  النطقفي  التلاميذبين قلق  ): ارتباط2019نايلا إزّاتي، (
 باب السلام الثانوية الإسلامية بكنبارو بمدرسة
 
 .LF مركز التجارة العالمي في الصف لدى التلاميذالنطق هو عامل مهم  قلق
ليس  التلاميذ، وجد أن نطق ئيةالمبد الدراسة). ومع ذلك، بناًء على 2014لوكارز، (
جيًدا في المدرسة. بعد ذلك، مع الأخذ في الاعتبار العديد من العوامل التي تؤثر على 
 ارتباط معرفةإلى  هذا البحثهدف يقلق نطقهم. ب، وجد أيًضا أنهم يشعرون الاتصال
سلامية باب السلام الثانوية الإ بمدرسة الاتصالالنطق ورغبتهم في في  التلاميذبين قلق 
. هناك أداة واحدة تستخدم في جمع البيانات الارتباطي. هذا البحث هو البحث بكنبارو
 ة،العين. ثم في أخذ تلميذا 140 مجتمعه. ستبيانلاا باستخدام هذا البحثلأن 
من فصل عشوائي. باستخدام  تلميذا 10فصًلا عشوائًيا واختار  ةالباحث تاستخدم
في تحليل  1.4البرنامج الإحصائي للعلوم الإجتماعية  لحظة المنتج من خلال رموز
تصنيًفا على أنه مستوى جيد. من  67النطق  في التلاميذقلق  نتيجة المعادلالبيانات، 
. تصنيفها أيًضا على أنها 77 للاتصال التلاميذاستعداد  نتيجة المعادلناحية أخرى، 
الفرضية  . هذا يعني أن6.8.1 الملاحظةr  مستوى جيد. خلص تحليل البيانات إلى أن
 "جًدا جيد. يصنف هذا على أنه "مستوى كبير ارتباط، أو أن هناك ةمقبول البديلة
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 CHAPTER I 
INTRODUCTION 
 
A. The Background of the Problem 
  Speaking is one of the four language skills (reading, writing, 
listening and speaking). It is the means through which learners can 
communicate with others to achieve certain goals or to express their opinions, 
intentions, hopes and viewpoints. In addition, people who know a language 
are referred to as ‗speakers‘ of that language. Horwitz (1989) stated that 
speaking in a foreign language is often sensed as a ―threat to peoples‘ 
selfconcept, self-identity, and ego, which they have formed in their first 
language as reasonable and intelligent individuals‖. 
  One important part of the speaking is pronunciation, because 
pronunciation is useful in communicating. According to Fangjhi (1998), it is 
very important to pay attention to our pronunciation, so that the message we 
convey is understood or not. Because if we mispronounce few words it will 
lead into misunderstanding this statement supported by Otlowsky, (2004), if 
someone cannot hear English well, they are cut off from the language. Most 
pronunciation errors courses students‘ anxiety.   
  Brown,(2007) stated that ―Anxiety is feel tension, apprehension, 
nervousness and worry associate with an arousal of the autonomic nervous 
system.‖ There are three types of anxiety identified by some experts, 
(Cattel&Schier, 1963). Trait anxietyIn according Toth, (2010), defines that 
nervousness may appear in any situation. StateanxietyIn according Toth, 
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(2010), nervousness is affected by the autonomic nervous system. Shortly, 
state anxiety happens in some moment because the feeling of nervousness, 
tension and worry. Situation-specific anxietyVarious situations can produce 
nervousness (Toth,2010). Based on statement above, pronunciation anxiety is 
categorized situation-specific anxiety. This statement supported by Young, 
(1991), stated that situation-specific anxiety only occurs in particular situation 
such as giving speech, taking a test, or using other language. 
  Based on explanation above, it can be concluded that pronunciation 
anxiety also affect the students‘ willingness to communicate.  Tan (2016) said 
that willingness to communicate is one of the affective factors influencing 
success in second and foreign language learning. This study aims to find out 
the existence of a relationship between pronunciation anxieties and willing 
ness to communicate according to Baran-Łucarz (2014) that lack 
pronunciation leads to high levels of anxiety causing an unwillingness to 
communicate. 
  Babussalam senior high school is one of the schools that 
implemented  the 2013 curriculum. The researcher conducted research into 
eleventh grade students at Babussalam senior high school. Based on the 2013 
curriculum,eleventh grade students were expected to be able to speak,which 
is explanation text was on of the material. Based on standard of students 
achievement in english lesson especially explanation text student 





No Range Level Description 
1.       90-100 Excellent Students are able to identify the generic 
structure and language features of explanation 
text very well. 
2. 80-89 Good Students are able to identify the generic 
 structure and language features of 
explanation text well. 
3. 70-79 Sufficient Students are able to identify the generic 
structure and language features of explanation 
text sufficiently. 
4. 60-69 Poor Students have poor ability to identify the 
generic stucture and language features of 
explanation text. 
5. 0-59 Very poor Students have very poor ability to identify the 
generic structure and language feature of 
explanation text. 
 
  Based on the rubric above, the writer found that some of the students of 
eleventh grade in second semester at State Senior High School Babussalam 
Pekanbaru still could not achieve the passing grade decided that is 78.  The 
students are able to identify the generic structure and language features of 
explanation text sufficiently.  Meanwhile, the students are required to 
differentiate and comprehend in context based on social function, text structure 
and language features both oral and written related to the actual issue.  In this 
research, the writer focus only on the spoken part in speaking.  Based on this 
situation, it was clear that most of the students could not achieve the passing 
grade score. The problem happened because of they had pronunciation  anxiety 
so they could not perform well in English speaking. Based on researcher 
preliminary study at the second grade of State Senior High School Babussalam 
Pekanbaru, Most of the students have problem in pronunciation anxiety and their 
willingness to communicate. When the researcher interviews some of the 
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students, and they said that they cannot speak English, they are afraid to speak, 
because they don‘t know some vocabularies, they also uttered that they are afraid 
if they make mistake in pronunciation or mispronunciation. On the other hand, 
when the researcher observes the students in the class directly, the researcher 
found that the teacher invites students to come in front of class, the teacher 
commands to the students to explain their daily activity and as the result they can 
speak and also can explain about their daily activities. It means that the 
researcher assumes the students can speak correctly with the good pronunciation 
but they also think and feel afraid about their ability to communicate each other. 
    The problem above can be seen from the following phenomena: 
1. Most of the students are feeling afraid about their pronunciation. 
2. Most of the students perceived that they are difficult to speak  
English. 
  Dealing with the research, the researcher conducts a correlational research. 
this research problem will use the correlation statistical test to describe and 
measure the degree of relationship between two variable of this research. This 
research correlates two variables of this research, students‘ pronunciation anxiety 
and their willingness to communicate.The previous studies had investigated with 
similar research,one of the researcher investigated about pronunciation anxiety 
and willingness to communicate at polandia and the research from Baran-Lucarz 
is the research that releted to researcher study and also this research is rarely to be 
investigating in Indonesia.  
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Based on the illustrated above,the writer wants to investigate the 
correlation between students‘ pronunciation anxiety and willingness to 
communicate. The researcher is interested in carryng out a research entitled: ―A 
Correlation Between Students’ Pronunciation Anxiety and Their Willingness 
to Communicate at Senior High School Babussalam Pekanbaru”. 
B. The Problem 
1. Identification of the Problem 
Based on the background of the problems elaborating above, the 
researcher identifies problems of this research as following; 
a. Why are Most of the students feeling afraid about their pronunciation? 
b. Why did Most of the students perceive difficult to speak English. 
c. Why do Most of the students have the ability to speak in front of the 
class? 
2. The Limitation of the Problem 
Based on the identification of the problem above,it can be seen there 
are three problems stated in this study.the researcher focuses the problem 
on the students‘ pronunciation anxiety will measure by using PhLA 
(Phonetics Language Anxiety) and their willingness to communicate that 
will be correlated one another at  SMA Babussalam. 
3. The Formulation of the Problem 
a. How is the second grade  students‘ pronunciation anxiety in Senior 
Higt School Babussalam Pekanbaru? 
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b. How is the second grade students‘ willingness to communicate in 
Senior High School Babussalam Pekanbaru? 
c. Is there any significant correlative between the second grade students‘ 
pronunciation anxiety and their willingness to communicate at Senior 
High School Babussalam Pekanbaru? 
C. The Objective Significance of the Research 
1. The Objective of the Research 
a. To know how students’ pronunciation anxiety of the second grade 
students at senior high school Babussalam Pekanbaru. 
b. To know how students‘ willingness to communicate of the second 
grade students at senior high school Babussalam Pekanbaru. 
c. To find out the significant correlation between students‘ pronunciation 
anxiety and thei willingness to communicate of the second grade 
students at senior high school Babussalam Pekanbaru. 
2. The Significance of the Research 
The finding of this research is expected to give contribution to the 
teacher who teaches the students‘ at Senior High School Babussalam 
Pekanbaru. the teacher will know the students anxiety in pronunciation 
and their willingness to communicate. secondly, the researcher hopes that 
this research will gives significant contribution to the students where have 
problem with their pronunciation anxiety.the researcher hopes the 
students‘ anxiety in pronunciation dismiss. finally, the researcher hopes 
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this research result is very usefull for whover teacher in teaching, 
especially in speaking subject. 
D. The Definition of Terms 
In order to explain and avoid misunderstanding and misinterpretation 
about the title and the content of the research,the writer defines the terms that 
are used in this research as follows: 
1. The correlation 
Correlation is the connection between two things in which one thing 
changes as the other does (Oxford University press,2003).Concur with 
it,correlation defines as a statistical test to determine the tendency or 
pattern of two (or more) variables or two sets of data to vary consistently 
(Creswell,2012).In this research,the researcher tries to correlate the 
students‘ pronunciation anxiety and their willingness to communicate. 
2. Pronunciation anxiety  
Pronunciation anxiety is anxious foreign language learners also 
mention problems directly linked to pronunciation. For example, they 
complain about difficulties ―discriminating the sounds . . . of a target 
language‖ (Horwitz, Horwitz, & Cope, 1986) and feel embarrassed 
because of their pronunciation errors (Price, 1991). It means that 
pronunciation anxiety is the feeling embarrasses or anxious about their 





3. Willingness to communicate 
Willingness to communicate is defined as ―a learner‘s readiness to 
enter into discourse at a particular time with a specific person or persons 
using a L2.‖ (McIntyre, Clement, Dornyei, and Noels, 1998). 
E. Reasons for Choosing the Title 
The reasons why the writter is interested to conduct this research are 
based on several considerations: 
1. The problem of this research are very interesting and challenging to be 
researched in term pronunciation and anxiety 
2. This title of this research is relevant with the writer as a student of English 
Education Depratment. 
3. As far as the researcher is concerned,this research title has been 






REVIEW OF THE LITERATURE 
 
A. The Theoretical Concept 
1. The Definition of Pronunciation 
Cook (1996 as cited in Pourhosein Gilakjani, 2016) defined 
pronunciation as the production of English sounds. Pronunciation is learnt 
by repeating sounds and correcting them when produced inaccurately. 
When learners start learning pronunciation they make new habits and 
overcome the difficulties resulting from the first language. According to 
Yates (2002 as cited in Pourhosein Gilakjani, 2016), pronunciation is the 
production of sounds that is used for making meaning. Pronunciation is the 
production of a sound system which doesn't interfere with communication 
either from the speakers‘ or the listeners‘ viewpoint (Paulston & Burder, 
1976). Pronunciation is the way of uttering a word in an accepted manner 
(Otlowski, 1998). Furthermore, Richard and Schmidt (2002) defined 
pronunciation as the method of producing certain sounds. 
Some researchers believe that learning the pronunciation of English 
does not mean learning how to pronounce the individual vowel and 
consonant sounds (Wong, 1993), and that teaching phonemes is not 
enough for intelligibility in communication (Otlowski, 1998). Instead, 
pronunciation teaching should include supra-segmental processes (e.g., 
connected speech, rhythm, word stress, intonation, etc.) because of their 




majority of students believe that the most helpful and useful area of 
pronunciation work is training in segmental rather than supra-segmental 
because the segmental aspects of pronunciation help them improve their 
pronunciation patterns, enhance their confidence in using English, and 
above all they are more easily modified than the supra-segmental aspects 
(Rajadurai, 2001). Sounds and words may come before connected speech 
if there are crucial problems caused by mother tongue interference that 
affect intelligibility. If this is the case, it should be possible to identify 
those vowel, consonant and diphthong sounds that cause particular 
problems to the students. The teacher should know that students may 
waste time practicing the pronunciation of individual English sounds 
(phonemes) that they are able to pronounce anyway as these phonemes 
have similar equivalents in their mother tongue. On the other hand, it is 
important to note that there are other phonological distinctions which do 
not involve individual sounds. For example, stress can be distinctive in 
English, as 'import, being a noun, has a slightly different meaning from 
im'port, which is a verb. The difference in meaning is indicated by a 
difference in stress. There are many other pairs like this. 
2. The Definition of Anxiety 
In the early definitions of anxiety, it is found to be synonymous with 
the phenomenon of fear (Piechurska-Kuciel, 2008). For example, Darwin 
(1965) suggested that anxiety derived directly from the expectation of 
suffering, while Lewis (1970) considered it to be ―an emotional state, with 
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the subjectively experienced quality of fear as a closely related emotion.‖ 
Rathus (1987) defines anxiety as ―a negative emotion characterized by 
persistent fear and dread‖ (Piechurska-Kuciel 2008). In modern 
psychology, anxiety is perceived as an unpleasant feeling that, unlike fear, 
may lack a direct source from the outside world. 
Friedman and Bendas-Jacob (1997) define anxiety as ―a sense of 
discomfort and worry regarding an undefined threat,‖ which may have not 
only a physical and physiological nature, but also be related to one‘s more 
or less conscious anticipation of his/her self-concept being damaged by 
―internal, real or imagined dangers‖ (Lesse 1988). Finally, as 
contemporary psychologists explain, the difference between fear and 
anxiety lies in the defensive behaviors evoked by situations or stimuli 
considered dangerous. While in the case of fear, moving away from the 
threat (―active avoidance or fleeing‖) is usually observed, anxiety may 
lead an individual towards the danger (―approach or fighting‖) or to 
―withholding entering the dangerous situation (passive avoidance or 
freezing)‖ (Piechurska-Kuciel, 2008). This feature of anxiety 
differentiating it from fear is emphasized by Riskind et al. (2000), who 
depict anxiety as ―an anticipatory state of active preparation for dealing 
with threat.‖ Contemporary psychologists (e.g. Pekrun, 1992 and Vasa and 
Pine, 2004) usually describe anxiety as a construct consisting of three 
components, i.e. cognitive, physiological and behavioral. The former 
refers to how individuals approach and process situations, information and 
 12 
stimuli that they consider threatening (e.g. RuizCaballero and Bermudez 
1997). According to Pekrun (1992), anxiety arises when events are 
appraised as threatening and one‘s capacity of dealing with them as poor. 
Furthermore, anxiety is said to lead to several easily observable 
negative physiological/somatic symptoms. Many of them are caused 
directly by hormonal changes, which ―lead to motor tension that can be 
observed in shakiness, jitteriness, muscle aches, inability to relax, 
fidgeting and restlessness‖ (Piechurska-Kuciel 2008). Additionally, 
anxiety may result in the feeling of panic, which reveals itself in different 
ways depending upon the individual, e.g. in chills, heart pounding, dry 
mouth, clammy hands or dizziness, just to mention a few (Scovel 
1991).Symptoms of bodily tension, such as self-touching, closed body 
positions or leaning away can also be observed in anxious individuals 
(Burgoon and Koper, 1984). The third component of anxiety – behavioral 
– reveals itself in irritability, impatience and behaviors typical for avoiding 
threatening situations, such as withdrawal or task avoidance (Kennerly, 
1990). When discussing the construct of anxiety in the context of learning, 
it seems most vital to explain how it affects cognitive processing. First of 
all, observations prove that it leads to easy distraction, problems with 
concentration, limited creativity, increased response rate at the expense of 
accuracy, and reduced short-term memory capacities (Piechurska-Kuciel, 
2008). All these difficulties are related to the fact that anxiety causes 
attention narrowing and difficulties with attention control (e.g. Broadbent 
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and Broadbent, 1988). More specifically, cues and stimuli that 
automatically and intrusively draw the attention of an anxious person, 
pulling him/her away from the learning task, are those characterized by 
ambiguity, since they are perceived by him/her as potential sources of 
danger (Mathews et al., 1997). The constant process of scanning the 
learning material for stimuli and information considered threatening by the 
individual makes it difficult for him/her to focus on the proper task. As 
Eysenck (1997) clarifies, cognitive concern about one‘s performance (i.e. 
worry – one of the components of anxiety, next to emotionality) uses up 
cognitive resources required for storing and processing information, 
handicapping the attention capacities and disabling effective handling of 
tasks, particularly those heavily dependent on storage and processing 
resources. 
Moreover, anxiety is said to interfere with information processing at 
all three levels, i.e. input, central processing and output stages 
(Piechurska-Kuciel, 2008). In other words, an anxious learner will reveal 
difficulties with taking in, analyzing and retrieving new stimuli and 
information. Eysenck and Calvo, (1992) further explain that anxiety causes 
ineffective functioning of the phonological loop responsible for temporary 
storage, and of the central executive coordinating the activity of the 
working memory. All these cognitive difficulties of an anxious person are 
said to inhibit his/her learning, making it less efficient, by demanding from 
him/her to put more effort than a low anxiety learner to attain the same 
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results (Ashcraft and Kirk, 2001 & Mathews, 1990). The arguments 
described above constitute the main principles of the interference models 
of anxiety. 
3. The Definition of Pronunciation Anxiety 
As Spielberg (1983) defines anxiety as ―the subjective feeling of 
tension, apprehension, nervousness, and worry associated with an arousal 
of the nervous system.‖ And also Brown, (2007) stated that ―Anxiety is 
feel tension, apprehension, nervousness and worry associate with an 
arousalof the autonomic nervous system. So, pronunciation anxiety 
is anxious foreign language learners also mention problems directly linked 
to pronunciation. For example, they complain about difficulties 
―discriminating the sounds of a target language‖ (Horwitz, Horwitz, & 
Cope, 1986) and feel embarrassed because of their pronunciation errors 
(Price, 1991).The developing learners‘ pronunciation seems to be a 
neglected area. At the same time, teachers and foreign language learners 
view pronunciation as an important facilitator of communication and 
fluency in speaking (Waniek-Klimczak, 1997 &Wrembel, 2002). Indeed, 
the segmental and supra segmental elements of pronunciation are an 
integral component of spoken language (Pawlak, 2011), and as such are 
frequently taken into account when oral performance is evaluated (Szpyra-
Kozųowska, 2003 &WaniekKlimczak&Dųutek, 2003). 
Oral performance is reported to be associated with language anxiety 
(LA; Liu, 2006; Stephenson Wilson, 2006; Woodrow, 2006). For instance, 
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learners are sometimes reported to experience anxiety when giving 
speeches in class, interacting with a native speaker, or being corrected 
while speaking (Mak, 2011). Anxious foreign language learners also 
mention problems directly linked to pronunciation. For example, they 
complain about difficulties ―discriminating the sounds . . . of a target 
language‖ (Horwitz, Horwitz, & Cope, 1986) and feel embarrassed 
because of their pronunciation errors (Price, 1991). These self-perceived 
pronunciation problems indicated by apprehensive learners have been 
overlooked in quantitative studies on LA, and only a few researchers have 
investigated whether LA interplays with the component of pronunciation 
in oral performance (e.g., Feigenbaum, 2007). The purpose of the present 
study is to fill in the existent gap by investigating the relationship between 
LA and students‘ self-perceived levels of pronunciation competence in 
English as a foreign language. In the theoretical part of the paper, the 
concepts of LA and its relationship to both oral performance and self-
perceived competence in the foreign language (FL) speaking skill is 
briefly described. Then, the potential link between LA and FL 
pronunciation is discussed. The empirical part presents the results of a 
correlational study confirming the hypothesis that a relationship exists 
between LA levels and self-perception of learners‘ L2 pronunciation. 
The results indicated the existence of high levels of language anxiety 
in most of the learners. In addition, it emerges that the more negative 
responses came from Iranian subjects as compared to the participants in 
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other similar research projects. It shows that there may be some cultural 
reasons behind the anxiety reactions of some learners (Jones, 2004). 
Adopting or achieving native (L1) such as pronunciation can emerge as a 
big source of anxiety for language learners. The participants appeared to 
be blaming a strict and formal classroom environment as a significant 
cause of their language anxiety. Thus, these perceptions, can be considered 
a clear indication that the teachers should recognize that the language 
classroom could become a highly anxiety-provoking environment for 
students (Tsui, 1996: cited in Ohata, 2005). 
For many language learners formal language classroom setting was a 
major source of stress and anxiety because of its demand to be more 
correct and clearer in using the target language. According to participants 
of the study the more friendly and informal the language classroom 
environment, the less it is likely to be anxiety provoking. So learners feel 
more anxious and under stress in the classroom environments that follow 
the traditional learning systems where the learners have to constantly drill 
or repeat some tiresome tasks like machines (e.g. audio-lingual language 
teaching method). 
On the other hand, language learners reported to be less anxious and 
stressful in environments that emphasize collaborative activities among the 
teachers and the students. Giving a short talk, lecture or presentation in 
front of the class has also been reported to be highly anxiety inducing, one 
which makes the classroom environment more formal and stressful for the 
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learners. According to Koch and Terrell (1991), Young (1990, cited in 
Young, 1991), and Price (1991), a large number of their subjects 
considered oral presentation as the most anxiety-provoking activity in the 
class. Some language teachers believe that students try to overcome their 
anxiety by trying to remember the presentation stuff and by rehearsing it, 
and then they bring another pressure on themselves by trying to remember 
what they have rehearsed and feel probably stressed because they cannot 
remember everything (Tanveer ,2007) . 
4. The Phonetics Language Anxiety (PhLa) 
As the Foreign Language Classroom Anxiety Scale (Horwitz et al. 
1986) reveals, LA is said to be related to three other types of performance 
anxieties, i.e. communication apprehension, fear of negative evaluation 
and test anxiety. The first component refers to the ―discomfort in talking in 
front of others … caused by the belief in one‘s inability to express oneself 
fully or to understand what another person says‖ (Gregersen and Horwitz 
2002). Fear of negative evaluation is defined as ―an apprehension about 
others‘ evaluations, avoidance of evaluative situations, and the expectation 
that others would evaluate [us] negatively‖ (Watson and Friend 1969). 
Finally, the third type of anxiety considered to be connected to LA, i.e. test 
anxiety, though related specifically to the academic context of test taking, 
stems from the more general fear of failure caused by lack of certainty 
about one‘s ability or knowledge evaluated via tests. Many studies have 
proven a negative correlation of moderate strength between LA and either 
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course grades or outcomes on oral, vocabulary and grammar tests (e.g. 
Aida 1994; Bailey 1983; MacIntyre and Gardner 1989; Phillips 1992; 
Saito and Samimy 1996; Spielman and Radnofsky 2001). Some (e.g. 
MacIntyre 1999) even claim that LA is the strongest predictor of success 
in FL learning. As data of many studies show, the most anxiety-breeding 
skill is speaking, particularly when the oral task is to take place in front of 
other students. Moreover, the aspect that learners worry about most of all, 
beingafraid of appearing ridiculous, is pronunciation (e.g. Phillips 1992; 
Price 1991; Young 1992). 
Several types of language-specific anxieties have been identified, e.g. 
listening (comprehension) anxiety (Kim 2005; Vogely 1999), writing 
anxiety/apprehension (Cheng et al. 1999; Hilleson 1996), reading anxiety 
(Argamon and Abu-Rabia 2002; Saito et al. 1999), speaking anxiety 
(Woodrow 2006), or grammar anxiety (Van Patten and Glass 1999). 
However, so far no instrument has been designed to examine specifically 
the nature of pronunciation anxiety, which could address feelings evoked 
by the way one sounds or looks like when talking in a FL or worries 
experienced when learning/practising FL pronunciation. 
According to Lucarz (2013), a model of Phonetics Language Anxiety 
(PhLA) has been proposed, hoping it may contribute to a better 
understanding of why some FL learners do not benefit as much as they 
could from a practical course of phonetics. PhLA may be defined as an 
apprehension experienced during a class of phonetics, evidenced by 
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cognitive, physiological/somatic, and behavioral symptoms. Besides the 
general level of PhLA represented by the attitude towards the course of 
phonetics and the three observable types of reactions mentioned above, a 
few constructs underpinning the phenomenon of anxiety experienced 
during a practical course of phonetics are suggested. 
Lucarz (2013) also stated that relying on the outcomes of earlier 
studies on language anxiety, it is posited that the most important 
correlate/subcomponent of PhLA is the fear of negative evaluation. This 
construct, in turn, is assumed to be shaped by three relatively independent 
factors, i.e. general apprehension about oral performance and concern over 
FL pronunciation mistakes, pronunciation self-image related to one‘s 
appearance (the way one thinks he/she looks and sounds like) when 
speaking in a FL and acceptance of the perceived self-image, and finally 
pronunciation self-efficacy and self-assessment, i.e. beliefs about one‘s 
abilities needed to master a FL pronunciation and one‘s perceived level of 
pronunciation, both estimated usually in reference to other classmates. 
Next to the fear of being negatively evaluated, it is also beliefs about the 
nature of FL pronunciation learning and anxiety caused by transcription 
tests that have been assumed to determine the learners‘ feeling of 
apprehension during phonetics classes. 
5. The Components of Pronunciation Anxiety based on the Phonetics 
Language Anxiety (PhLa) 
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According to Lucarz (2013), he said that to measure the students 
pronunciation anxiety we can use the the PhLa (Phonetics Language 
Anxiety). Items addressing concepts that were assumed to be important 
correlates/subcomponents of the PhLA (Phonetics Language Anxiety) 
construct. Consequently, statements referring to oral performance 
apprehension and concern for pronunciation mistakes, pronunciation self-
image and self-efficacy/self-assessment, beliefs about the difficulty of FL 
pronunciation learning, and IPA test anxiety were formulated. They are the 
components of PhLA: 
a. Oral performance apprehension and concern overpronunciation 
mistakes 
b. Pronunciation self-image 
c. Pronunciation self-efficacy and self-assessment 
d. Beliefs about the nature (difficulty) of FL pronunciation learning 
e. Pronunciation test anxiety 
6. The Definition of Willingness to Communicate 
Willingness to communicate (WTC) in a second or foreign language 
is a specialized area of research in the field of second language acquisition. 
The research purpose of the current study was to examine language 
learners‘ willingness to communicate in a foreign language learning 
context. Previous research and studies on willingness to communicate in 
both first language (L1) and second language (L2) settings are presented in 
this chapter, in detailed chronology. Beginning with the antecedent studies 
contributing to the initial construct of WTC in L1 and tracing the evolution 
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of the construction of WTC models and their components, the concept of 
willingness to communicate was extended from its prime origin from the 
first language communication field to a complex involving 
communicative, linguistic, and social psychological perspectives after it is 
brought into second language learning and communication scope. From 
this general overview, a scrutinous exploration of the factors which were 
suggested to influence WTC in L2 follows. Contemporary studies 
conducted on WTC in L2 settings are then examined to provide a better 
understanding of the progress, achievements, and the most recent research 
in this field, in order to give an in-depth view of how the current study 
contributed to the scholarship of willingness to communicate. 
The original source of the concept of willingness to communicate 
comes from research in the field of communication. Serious studies in 
communication, particularly empirical research, started around the 1930s 
(McCroskey, 1997). Public speaking was almost an exclusive focus of the 
communication studies during that period. Lack of public speaking skills 
was suggested as the sole reason for stage fright (Clevenger, 1959), which 
later evolved into the notion of communication apprehension (McCroskey, 
1982a). The publication of Clevenger‘s (1959) article reviewed 25 years of 
studies on stage fright and was considered a seminal piece that inspired 
subsequent research in the areas of communication approaching and 
avoidance. Philips‘ (1965) early study viewed ―reticence‖ as a personality-
based anxiety disorder. In his later work (1984, 1986, 1997), however, he 
rejected this initial interpretation, suggesting that while anxiety might be 
the cause of reticence, a lack of communication skills should be presented 
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as a major reason. Philips (1984) also pointed out that reticent people 
may or may not actually have deficient social skills, but they think they 
do. 
The work of Clevenger and Philips paved the way for the later 
conceptualization of willingness to communicate as well as the two well-
studied communication factors: Communication Apprehension (CA) and 
Self-Perceived Communication Competence (SPCC) (McCroskey, 1997). 
Although the studies of communication apprehension and perceived 
communication competence based on the initial work of speech anxiety 
and communication skills were conducted earlier than the development of 
the WTC concept, WTC is a more comprehensive construct embracing a 
wide range of influential elements including CA and SPCC. 
McCroskey and Richmond (1987) advanced the construct of 
willingness to communicate and referred it as an individual‘s general 
personality orientation towards talking. They pointed out that people were 
different considerably in the degree to which they actually do talk, to 
whom they talk, and in what situation they talk. A broad range of 
situational variables could affect people‘s willingness to communicate 
with others. For instance, how people feel on a given day, the previous 
experience of communication with a certain person, what has happened 
before the communication, whether the topic is familiar or not, whether the 
communication is evaluated or not, could all impact communication 
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willingness. Therefore, WTC, to some degree, was viewed as situation 
dependent.  
However, although McCroskey and Richmond (1987) identified 
WTC‘s situational feature, they claimed that WTC was basically a 
personality orientation, a concept which has been noticed in decades of 
research through consistent behavioral tendencies regarding the frequency 
and amount of talking (Borgatta& Bales, 1953; Chapple&Arensberg, 
1940; Goldman-Eisler, 1951; as cited in McCroskey& Richmond, 1987). 
McCroskey and Richmond (1987) stated that:  
Individuals exhibit regular willingness-to-communicate tendencies 
across situations. Such regularity in communication behavior across 
interpersonal communication contexts suggests the existence of the 
personality variable, willingness to communicate. It is this 
personality orientation which explains why one person will talk and 
another will not under identical, or virtually identical, situational 
constraints.  
 
Verbal communication is a volitional act, which to a major extent, 
points to the essential cognitive nature of human communication behavior. 
On the other hand, cognition about communication is viewed as 
considerably influenced by the individual‘s personality (McCroskey and 
Richmond, 1990a). Therefore, an individual‘s personality has a general 
impact on the cognitive choices this person would make about his/her 
communication orientations, the most important, the willingness to initiate 
a communication. To further specify the conceptualization of WTC, 
McCroskey (1997) restated and defined that ―the WTC trait is an 
individual‘s predisposition to initiate communication with others‖ 
Therefore, when the concept of WTC was initially advanced by 
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McCroskey and his associates in the communication field, the underlying 
assumption was all about its personality-based, trait like predisposition 
which is relatively consistent across a variety of communication contexts 
and types of receivers.  
7. The Components of willingness to Communicate 
Among the research conducted on the relevant antecedents of WTC in 
L1, two factors—communication apprehension (CA) and self-perceived 
communication competence (SPCC)—have received substantial attention 
from researchers both in the conceptualization and empirical studies 
concerning WTC. McCroskey and Richmond (1987) pointed out that the 
level of an individual‘s communication apprehension was ―probably the 
single best predictor of his or her willingness to communicate‖ and ―the 
most potent of the antecedents of willingness to communicate‖. By using a 
causal model, MacIntyre (1994) found that communication apprehension 
and self-perceived communication competence were the only two 
immediate variables responsible for the variation of an individual‘s WTC. 
Based on the contemporary empirical studies conducted on WTC, 
McCroskey (1997) argued that WTC appeared to be the best predictor of 
people‘s actual communication behaviors, whereas ―CA and SPCC 
appeared to measure the factors that make the major contribution to 
prediction of a person‘s WTC‖. 
a. Communication Apprehension. 
 Based on the early work of Clevenger (1959) on stage fright and 
Philips (1965) on reticence, McCroskey advanced the original 
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conceptualization of communication apprehension in the 1970s. He 
viewed communication apprehension as ―a broadly based anxiety 
related to oral communication‖ (McCroskey, 1982a). From then on, 
communication apprehension was treated as the subject of tremendous 
studies in the communication field from 1970-1980 (McCroskey, 
1982a) and inspired research in relevant areas focusing on different 
communication notions (i.e. unwillingness to communicate, social 
anxiety, audience anxiety, shyness, WTC, etc.), among which the most 
principal concept is willingness to communicate. 
b. Self-Perceived Communication Competence.  
Enlightened by the early work of Philips‘ on reticence (1965, 
1984) in which anxiety and lack of communication skills were listed 
as two major reasons of the communication withdrawal and 
avoidance, McCroskey and Richmond (1987) suggested 
communication apprehension and communication skills to be the 
antecedents which may impact an individual‘s willingness to 
communicate. They noticed that in the training of communication 
skills, people‘s willingness to communicate in the training context 
were positively correlated with their communication skill 
development. 
However, different from the case of communication apprehension, 
on which abundant studies had already suggested its close relationship 
and significant impact on communication willingness, there was not 
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much direct support for the causal relationship between 
communication skills and people‘s communication willingness. Kelly 
(1982) found that the communication skills of self-identified reticent 
speakers were not different from those who claim non-reticent. 
Therefore, the perception of one‘s own communication skill level 
might weigh more significantly than the person‘s actual skill level. 
B. The Relevant of the Research 
Baran‐Łucarz (2014) who conducted the research about Pronunciation 
Anxiety and Willingness to Communicate in the Foreign Language Classroom 
found that a negative correlation of moderate strength (r = ‐.60) was found 
between the students‘ scores achieved for the MPA‐FLC and their general 
degree of WTC‐FLC. In other words, the more anxious the participants were 
about their pronunciation, the less eagerly they took part in speaking activities 
in the FL classroom. When the degree of acquaintance is concerned, a 
connection between the two variables appeared in the case of tasks performed 
in groups of students that know each other and among friends. However, the 
apprehension related to pronunciation did not determine the subjects‘ 
willingness to talk in a FL with people they do not know. Finally, when it 
comes to the relationship between PA and WTC in the FL classroom 
depending upon the size of the group in which the speaking task is performed 
and the type of activity: in all cases a significant moderate negative correlation 
was found (from r = ‐ .35 to r = ‐.56), with the link being the weakest in the 
case of dyads. 
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Zagreb (2014) that conducted the study about the language 
anxiety and willingness to communicate in young efl learners.  The 
study described in this thesis attempted to research foreign language 
anxiety and willingness to communicate (WTC) in young EFL learners 
in Croatia. Language anxiety and WTC are very important factors in 
second language acquisition, as they influence strongly both the process 
of language learning and its results . Language anxiety and WTC belong 
to a widely researched area, yet very few studies have dealt with these 
phenomena among young language learners. As English is nowadays 
considered a lingua franca, children begin with their learning of English 
earlier than ever before, so it is important to study language anxiety and 
WTC in young learners of English. The purpose of this study was to find 
how language anxiety and WTC influence second language acquisition 
of young learners of English. The study was conducted with two groups 
of learners, aged approximately 12 and 14. The results showed that 
young learners of English in Croatia experience language anxiety of low 
intensity, as well as that they possess relatively strong WTC, which is 
supported by previous studies in the area. 
 
C. The  Operational Concept 
Acocording to Syafi‘i (2016), operational concept are gotten from 
related theoritical concept for all 1 variables in the research tittle that should 
be practically and empirically. It should be interpreted into particular words in 
order to make it easy to measure. In carrying this research, it is necessary to 
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clarify the variable used in analyzing the data. There are two variables, 
variable X and Y. Variable X is Pronunciation anxiety. Variable Y is the 
students‘ willingness to communicate. 
1. For the variable X, the indicators of Pronunciation Anxiety is using the 
indicators from Lucarz (2013), he said that to measure the students 
pronunciation anxiety we can use the thePhLa(Phonetics Language 
Anxiety). Items addressing concepts that were assumed to be important 
correlates/subcomponents of the PhLA (Phonetics Language Anxiety) 
construct. They are the components of PhLA: 
a. Oral performance apprehension and concern overpronunciation 
mistakes 
b. Pronunciation self-image 
c. Pronunciation self-efficacy and self-assessment 
d. Beliefs about the nature (difficulty) of FL pronunciation learning 
e. Pronunciation test anxiety 
2. For the variable Y, the indicators of Willingness to communicate is 
using the indicators from McCroskey (1997) argued that WTC 
appeared to be the best predictor of people‘s actual communication 
behaviors, whereas ―CA and SPCC appeared to measure the factors 
that make the major contribution to prediction of a person‘s WTC‖ (p. 




a. Communication Apprehension. 
 Based on the early work of Clevenger (1959) on stage 
fright and Philips (1965) on reticence, McCroskey advanced the 
original conceptualization of communication apprehension in the 
1970s. He viewed communication apprehension as ―a broadly 
based anxiety related to oral communication‖ (McCroskey, 1982a, 
p. 136). From then on, communication apprehension was treated as 
the subject of tremendous studies in the communication field from 
1970-1980 (McCroskey, 1982a) and inspired research in relevant 
areas focusing on different communication notions (i.e. 
unwillingness to communicate, social anxiety, audience anxiety, 
shyness, WTC, etc.), among which the most principal concept is 
willingness to communicate. 
b. Self-Perceived Communication Competence.  
Enlightened by the early work of Philips‘ on reticence 
(1965, 1984) in which anxiety and lack of communication skills 
were listed as two major reasons of the communication withdrawal 
and avoidance, McCroskey and Richmond (1987) suggested 
communication apprehension and communication skills to be the 
antecedents which may impact an individual‘s willingness to 
communicate. They noticed that in the training of communication 
skills, people‘s willingness to communicate in the training context 
 30 
were positively correlated with their communication skill 
development. 
D. The Assumptions and The Hypotheses 
1. The Assumptions 
In general, the assumptions of this research can be expressed as 
follows: 
a. Each English learner has different level of pronunciation anxiety and 
will influence their willingness to communicate 
b. Students‘ Pronunciation anxiety and their Willingness to 
communicate. 
c. The stronger pronunciation anxiety the students have the low 
willingness to communicate. 
2. The Hypotheses 
Based on the assumptions above, the researcher proposes two 
hypotheses as follows: 
a. Ho  : There is no significant correlation between students‘ Pronunciation 
anxiety and their Willingness to communicate. 
b. Ha : There is a significant correlation between students‘ Pronunciation 





THE METHOD OF THE RESEARCH 
 
A. The Research Design 
The method of this research was a correlational design. According to 
John W. Creswell (2008, p.338) correlation design is procedures in 
quantitative research in which investigators measure the degree of association 
(or relation) between two or more variable using the statistical procedure of 
correlation analysis. This degree of association expressed as a number, 
indicates whether the two variables are related or whether one can predict 
another. This research,  consist two variables: students‘ pronunciation anxiety 
(X) is an independent variable and their willingness to communicate (Y) is a 
dependent variable. The illustration of this research as below: 
 
 
    
B. The Location and Time of the Research 
The research was conducted at Senior High School 5Pekanbaru. The 
research was carried out on April 2018. 
C. The Subject and Object of the Research 
The subject of this research was the second grade students at Senior 
High School 5Pekanbaru. The object of this research was the students‘ 









D. The Population and Sample of the Research 
1. Population 
According to Gay (2000) population is a sample comprises the 
individuals, items, or events selected from a larger group. The population 
of this research is the Second Grade students at Senior High School 
Babussalam Pekanbaru. There wereseven classes with total population 120 
students.  
TableIII.1 
The Total Populations of The Second Grade Students Senior High 
School Babussalam Pekanbaru. 
No. Class Male Female Total 
1. XI MIPA 1 18 12 30 
2. XI MIPA 2 15 15 30 
3. XI MIPA 3 13 17 30 




Based on the table of population, shown that the population is large 
enough to be a sample of the research. However, the samples are 
homogenous so that the researcher uses Cluster Sampling to choose a class 
to be sample.Cluster sampling is the process of randomly selecting intact 
group not individuals within the defined population sharing similar 
characteristic (Sugiyono). The sample of this research was class XI IPA 2 
Table III.2 
Sample 
No Class Male Female Total 




E. The Technique of the Data Collecting 
The data of this research was collected by using: 
1. Questionnaire  
Questionnaire was used to find out the student‘s Pronunciation 
Anxiety and also the Willingness to communicate. Questionnaires are the 
statements or questions used to get the particular information from the 
respondents (Arikunto, 2010). In this reserach, researcher will be 
conducted a questionaire to the  second grade at Senior High School 5 
Pekanbaru. The questionaires consiste of 20 items in likert scale for the 
each variables.  
Table III. 3 
The Blueprint of the Questioner For  Prononciation Anxiety 
 
No  Indicators Numbers  
1 Oral performance apprehension and 
concern over pronunciation mistakes  
1, 8, 16 
2 Pronunciation self-image 4, 9, 15 
3 Promuciation self-effeicacy and 
selfassessment 
2, 10, 17 
4 Beliefs about the nature (difficulty) 
of FL pronunciation learning 
3, 11, 20 
5 Pronunciation test anxiety 5, 13, 21 
6 Oral performance apprehension anda 
concern over pronunciation mistakes  
6, 12, 19 
7 Pronunciation self-image 7, 14, 18 
 
Table III.4 
The blueprint of the questioner for willingness to communicate 
No  Indicators Numbers  
1 Communication apprehension  1,3,5,7,9,11,13,15,17,19 






2. Validity  
Creswell stated that validity is the individuals‘ score from an 
instrument make sense, meaningful, enable you as the researcher to draw 
good conclusion from the sample you are studying to the population. 
(Creswell, 2008). It means that validity is extent to which inferences made 
from assessment result appropriate, meaningful and useful in terms of 
purpose. 
According to Gay (2000) there are three kinds of validity: content 
validity, criterion related validity and construct validity. In this research 
researcher used the construct validity. Siregar described that construct 
validity means that validity that relates to the ability of instrument to 
measure the concept of being measure (Sofyan Siregar, 2013). To analyze 
the validity of the data, the researcher used SPSS 16.0 program. The 
following table is the criteria of items validity (Riduwan, 2010). 
Table  III. 5 
The Criteria of Items Validity 
 
R  Interpretation 
0.80 < r <1.00 Very High 
0.60 < r < 0.79 High 
0.40 < r < 0.59 Average 
0.20 < r < 0.39 Low 





The Analysisof Pronunciation Anxiety Questionnaires Validity 
 
Items  Ritem Rtable Status  Information 
Item 1 0.697202 0.4438 valid Used 
Item 2 0.907654 0.4438 valid Used 
Item 3 0.41518 0.4438 not valid not used 
Item 4 0.9174 0.4438 valid Used 
Item 5 0.88669 0.4438 valid Used 
Item 6 0.89702 0.4438 valid Used 
Item 7 0.86553 0.4438 valid Used 
Item 8 0.79977 0.4438 valid Used 
Item 9 0.89909 0.4438 valid Used 
Item 10 0.90823 0.4438 valid Used 
Item 11 0.89399 0.4438 valid Used 
Item 12 0.55245 0.4438 valid Used 
Item 13 0.88662 0.4438 valid Used 
Item 14 0.93143 0.4438 valid Used 
Item 15 0.53332 0.4438 valid Used 
Item 16 0.55942 0.4438 valid Used 
Item 17 0.28312 0.4438 not valid not used 
 
Based on the table, the researcher concluded  that the result of 
instrument validity to the 17 items questionaire of discussion is 15 items  





The Analysisof willingness to communicate Questionnaires Validity 
Items  Ritem Rtable Status  Information 
Item 1 0.65255 0.4438 Valid Used 
Item 2 0.89168 0.4438 Valid used 
Item 3 0.7827 0.4438 Valid used 
Item 4 0.90729 0.4438 Valid used 
Item 5 0.91285 0.4438 Valid used 
Item 6 0.84993 0.4438 Valid used 
Item 7 0.93562 0.4438 Valid used 
Item 8 0.88301 0.4438 Valid used 
Item 9 0.92249 0.4438 Valid used 
Item 10 0.91056 0.4438 Valid used 
Item 11 0.87379 0.4438 Valid used 
Item 12 0.64008 0.4438 Valid used 
Item 13 0.93252 0.4438 Valid used 
Item 14 0.95606 0.4438 Valid used 
Item 15 0.4547 0.4438 Valid used 
Item 16 0.49135 0.4438 Valid used 
Item 17 0.5901 0.4438 Valid used 
Item 18 0.86288 0.4438 Valid used 
Item 19 0.86288 0.4438 Valid used 
Item 20 0.28101 0.4438 not valid not used 
Item 21 0.37444 0.4438 not valid not used 
Item 22 0.44225 0.4438 not valid not used 
Item 23 0.47009 0.4438 Valid used 
 
Based on the table, the researcher concluded that the result of 
instrument validity to the 23 items questionaire of discussion is 20 items  
valid and 3 items not valid. It means that there were 20 items used in this 
research.  
3. Reliability 
The reliability of a psychometric instrument refers to the extent to 
which scores on the instrument are free from errors of measurement. The 
charateristic of reliability was sometimes termed consistency (Douglas 
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Brown, 2003, p.19). The following table is the level of internal 
consistency of Cronbach alpha by Cohen (2007). 
Table III.8 
Internal Consistency By Using Cronbach Alpha 
 
Cronbach Alpha Internal Consistency 
> 0.90 Very high reliable 
0.80 – 0.90 High reliable 
0.70 – 0.79 Reliable 
0.60 – 0.69 Minimally reliable 
< 0.60 Unacceptably low reliable 
 
To obtain the reliability of the questionnaire given, the researcher 
used SPPS 23 program to find out whether or not the questionnairre is 
reliable or not. 
Table III.9 
Cronbach Alpha Table 
Reliability Statistics for Pronunciation anxiety 
Reliability Statistics 
Cronbach's Alpha N of Items 
.945 17 
 
From the table above, it can be seen that the value of cronbach‘s 
alpha is 0.945. It means that the items were very high reliable. 
Table III.10 
Cronbach Alpha Table 
Reliability Statistics for Pronunciation anxiety 
Reliability Statistics 




From the table above, it can be seen that the value of cronbach‘s 
alpha is 0.960. It means that the items were Very high reliable. 
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F. The Technique of the Data Analysis 
In order to find out whether there was a significant correlation between 
students‘ Pronunciation anxiety and their willingness to communicate, the data 
was analyzed by using statistical formula. The researcher used the score of 
questionnaire of variable X and documentation score of variable Y. To 
analyze the data of students‘ pronunciation anxiety (Variable X), the 




 x 100% 
Where: 
P = Number of percentage 
F  = Frequency 
N  = Number of sample 
Meanwhile, to analyze the correlation between students‘ Pronunciation 
anxiety and their willingness to communicate. The researcher used Pearson 
product-moment correlation coefficient (r) technique as follows: (Hartono, 
2010:89) 
rxy = 
∑     
 
 (   )     
            
 
The product moment correlation coefficient is obtained by considering 
the degree of freedom (df) = N-nr; (N= number of sample, nr = number of 
variable). To find out the correlation, the researcher will use the SPSS 23 
version to calculate and find the product moment correlation. Statistically the 
hypotheses are : 
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Ha :ro ≥ rtable 
Ho: ro<rtable 
Ha  is accepted if ro ≥ rtableor there is a significant correlation between the 
students‘ Pronunciation anxiety and their willingness to communicate. 
Ho is accepted if ro<rtableor there is no significant correlation between the 













CONCLUSION AND SUGGESTION 
 
A. Research Conclusion 
By referring to the data analysis in Chapter IV, the researcher depicts the 
conclusions as follows. 
1. The students‘ Pronunciation Anxiety was 67%, it can be concluded that 
students‘Pronunciation Anxiety in Senior High School Babussalam 
pekanbaru was good. 
2. Thestudents‘ Willingness to communicate was 66%, it can be concluded 
that students‘willingness to communicate in Senior High School 
Babussalam Pekanbaru was good. 
3. Thecorrelation between students‘ Pronunciation anxiety and their 
willingness to communicate. Significant value (sig. 2-tailed) is less than 
0.05 it means that the H0 is rejected and Ha is accepted, the sample (N) 
and analyzing technique was using Pearson CorrelationThe value of 
correlation coefficient ( r ) is 0.897. Based on the table of coefficient 
correlation, the degree of this correlation was high.  
B. Suggestion 
On this occasion, the researcher suggests to those who get some 
benefits from this research. 
1.  For the teacher, grounded on research finding, understanding and 
examining students‘ Pronunciation anxiety in their willingness to 




English speaking competency in order to objectively promote classroom 
interaction of speaking skill activities to students in term of creating a 
better quality in their learning English speaking skill. 
2. For the students, Pronunciation anxiety in learning speaking skill process 
determines how they shape their Willingness to communicate. Hence, it is 
necessary for students to start building their Willingness to communicate 
both learning in school or real life since classroom interaction is a way for 
students to encounter life issues as well.  
3. For the future researchers, this issue of Ponunciation anxiety has small 
numbers of research available in Indonesia context of school and 
education literacy. Therefore, it is a need to be added and broaden widely. 
Similar study may be conducted, and it could possibly be making an 
attempt on other English competencies; speaking, listening and reading, 
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 The Blueprint of the Questioner For  Prononciation Anxiety 
 
No  Indicators Numbers  
1 Oral performance apprehension and 
concern over pronunciation mistakes  
1, 8, 16 
2 Pronunciation self-image 4, 9, 15 
3 Promuciation self-effeicacy and 
selfassessment 
2, 10, 17 
4 Beliefs about the nature (difficulty) 
of FL pronunciation learning 
3, 11, 20 
5 Pronunciation Test anxiety 5, 13, 21 
6 Oral performance apprehension anda 
concern over pronunciation mistakes  
6, 12, 19 
7 Pronunciation self-image 7, 14, 18 
 
 
The blueprint of the questioner for willingness to communicate 
No  Indicators Numbers  
1 Communication apprehension  1,3,5,7,9,11,13,15,17,19 









1. Write down your name and class above this sheet. 
2. Read each of the statement carefully and then answer it honestly. 
3. Give checklist (√ ) for each statement based on your option. 
4. This questionnaire is for research only and it does not affect on your English score. 


























I feel my heart 
pounding when the 
teacher corrects my 
pronunciation in 
lockstep. 
     
2 
I find it more 





     
3 




     
4 
 
I like to talk or sing 
to myself in English. 
(reversed scoring) 
     
5 
Pronunciation would 
be enjoyable if I 
practice in front of 
my friends. 
     
6 
I feel tense and 
uneasy knowing that 
other students are 
listening to me 
reading or 
repeating sth. in 
English. 
     
7 
Other students have 
a better 
pronunciation than I. 
     
8 
I don’t like to read 
aloud in front of the 
whole class. 
     
9 
It seems to me that I 
sound terrible when 
I pronounce English 
sounds and words 
‘in the Polish 
manner’. 
     
10 
I don’t have a talent 
to master FL 
pronunciation. 
     
11 
I think pronunciation 
is the easiest FL 
aspect to master. 
(reversed scoring) 
IPA test anxiety (5 
items), e.g.: 
     
       
12 Even if I am well-
prepared to the test, 
I am so nervous 





I feel more stressed 
reading aloud than 
writing a Text. 
     
14 
The pronunciation of 
English is very 
difficult for Poles. 
     
15 
I don’t like listening 
to myself reading 
aloud or speaking in 
English. 
     
 




1. Write down your name and class above this sheet. 
2. Read each of the statement carefully and then answer it honestly. 
3. Give checklist (√ ) for each statement based on your option. 
4. This questionnaire is for research only and it does not affect on your English score. 
























1 I dislike participating 
in group discussions. 
     
2 Generally, I am 
comfortable while 
participating in group 
discussions. 
     
3 I am tense and 
nervous while 
participating in group 
discussions. 
     
4 
 
I like to get involved 
in group discussions. 
     
5 Engaging in a group 
discussion with new 
people makes me 
tense and nervous. 
     
6 I am calm and 
relaxed while 
participating in group 
discussions. 
     
7 Generally, I am 
nervous when I have 
to participate in 
classroom 
presentation. 
     
8 Usually I am calm 
and relaxed while 
participating in 
meetings. 
     
9 I am very calm and 
relaxed when I am 
called upon to 
express an opinion at 
class discussion. 
     
10 I am afraid to express 
myself at class 
discussion. 























11 Present a talk in 
English to a group of 
students. 
     
 
12 
Talk in English with 
an acquaintance 
     
13 Talk in English in a 
large students’ 
meeting. 
     
14 
Talk in English in a 
small group in the 
class. 
     
15 Talk in English with 
a friend 
     
16 Talk in English in a 
large meeting of new 
students. 
     
17 Talk in English with 
a stranger 
     
18 Present a talk in 
English to a group of 
     
friends. 
19 Talk in English with 
friend in a small 
group. 
     
20 Talk in English in a 
large meeting of 
snew people. 
     
 
 




1. Write down your name and class above this sheet. 
2. Read each of the statement carefully and then answer it honestly. 
3. Give checklist (√ ) for each statement based on your option. 
4. This questionnaire is for research only and it does not affect on your English score. 




























I feel my heart pounding when the 
teacher corrects my pronunciation in 
lockstep. 
     
2 
I find it more difficult to improve my 
pronunciation than other aspect/skills 
of 
English. 
     
3 
I am unsatisfied with my pronunciation 
level. (reversed scoring) 
     
4 
 
I like to talk or sing to myself in 
English. (reversed scoring) 
     
5 
Pronunciation would be enjoyable if I 
practice in front of my friends. 
     
6 
I feel tense and uneasy knowing that 
other students are listening to me 
reading or 
repeating sth. in English. 
     
7 
Other students have a better 
pronunciation than I. 
     
8 
I don’t like to read aloud in front of the 
whole class. 
     
9 
It seems to me that I sound terrible 
when I pronounce English sounds and 
words 
‘in the Polish manner’. 
     
10 
I don’t have a talent to master FL 
pronunciation. 
     
11 
I think pronunciation is the easiest FL 
aspect to master. (reversed scoring) 
IPA test anxiety (5 items), e.g.: 
     
 
12 
Even if I am well-prepared to the test, I 
am so nervous writing it that I can’t 
     
recall the transcription of many words. 
13 
I feel more stressed reading aloud than 
writing a Text. 
     
14 
The pronunciation of English is very 
difficult for Poles. 
     
15 
I don’t like listening to myself reading 
aloud or speaking in English. 
     
 
 




1. Write down your name and class above this sheet. 
2. Read each of the statement carefully and then answer it honestly. 
3. Give checklist (√ ) for each statement based on your option. 
4. This questionnaire is for research only and it does not affect on your English score. 



























1 I dislike participating in group 
discussions. 
     
2 Generally, I am comfortable 
while participating in group 
discussions. 
     
3 I am tense and nervous while 
participating in group discussions. 
     
4 
 
I like to get involved in group 
discussions. 
     
5 Engaging in a group discussion 
with new people makes me tense 
and nervous. 
     
6 I am calm and relaxed while 
participating in group discussions. 
     
7 Generally, I am nervous when I 
have to participate in classroom 
presentation. 
     
8 Usually I am calm and relaxed 
while participating in meetings. 
     
9 I am very calm and relaxed when 
I am called upon to express an 
opinion at class discussion. 
     
10 I am afraid to express myself at 
class discussion. 






















11 Present a talk in English to a      
group of students. 
 
12 
Talk in English with an 
acquaintance 
     
13 Talk in English in a large 
students’ meeting. 
     
14 
Talk in English in a small group 
in the class. 
     
15 Talk in English with a friend      
16 Talk in English in a large meeting 
of new students. 
     
17 Talk in English with a stranger      
18 Present a talk in English to a 
group of friends. 
     
19 Talk in English with friend in a 
small group. 
     
20 Talk in English in a large meeting 
of snew people. 
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